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Progress made, but still work in progress
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Improved Public perception

Percentage of Americans Who Say It's Accurate That
“Children With Learning Disabilities Are
Just as Smart as You and Me.”

Somewhat accurate [Jl] Completely accurate

—81%

79%

of Americans

and
2004 2010

99%

of educators
agree that
kids learn in
different ways

Source: Tremaine Foundation, 2010
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Increased Expectations

Parents’ Expectations of Students After
Graduation: Students With LD

[ | Definitely will Probably will 0 Definitely/probably won’t
Student expected to:

Graduate from
regular diploma
Attend o
postsecondary school 39% -
Eventually get o,

Percentage of Parents

Source: National Longitudinal Transition Study-2, 2003

Wheelock College of Education & Human Development

Increased Expectations

Inclusion in General Education Classrooms in 2015-2016

80% or More of Day

40%-70% of Day

Less Than 40% of Day

% of Day Spent in General Education Classroom

20 30 40 50 60 70
% of Students Identified with SLD or OHI

@ s @ oHI

Source: State of LD (2017), National Center for Learning Disabilities
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Advances in research

* Research has resulted in:
* Improvements in identification
 Standards for identifying research-based
practices
* Documented effective practices in
teaching:
* Academic skills
* Non-cognitive behaviors

* Application of research findings across
populations

Wheelock College of Education & Human Development

What are Learning Disabilities?

Learning Disabilities refer to a number of disorders which may affect
the acquisition, organization, retention, understanding or use of verbal
or nonverbal information. These disorders affect learning in individuals
who otherwise demonstrate at least average abilities essential for
thinking and/or reasoning. As such, learning disabilities are distinct
from global intellectual deficiency. Learning disabilities result from
impairments in one or more processes related to perceiving, thinking,
remembering or learning. These include but are not limited to:
language processing; phonological processing; visual spatial processing;
processing speed; memory and attention; and executive functions (e.g.,
planning and decision-making).
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Trends in Identification

Dnsabnlit;[():ategories for Students Receiving Special Education
2016

Identification Rates of a Grade-School Cohort

Percentage Number of Students

in 2015-

%
H .
Spwech or language impaismeres 17 3% t o
s )
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2097 (Age ) 2058 (Age 7) 2009 Age8) 2010(Age9) 207 (a0 10

@ SLD @ OHI @ Developmental Delay* ® Speech or Language Impairment

Q 34.2%
increase in SLD identification over 5 years

5 s 8.0%
i 2.3 million students @ increasein O dentifcatin aver Syears

were ientfied with SL0 In the LS. whare they sccoonted foe 3.5% of the population 8ges 6-21

9 -10.6%
‘q 907,207 students decrease in Developmental Delay® identificatin over § years

ware identfied with ONI In the U5, whers they accounted foe 1. 3% of the Dapulation sges 6-21

decrease in Speech or Language Impairment identification over § years
“This category is only for children age 9 or younger

Source: U.S. Department of Education, IDEA Section 618 Data
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Promise and Limitations of Response-to-Intervention

* Multi-tier models are now used
throughout the U.S. (Al-Otaiba, 2014)

4 The |aW Offers an Optlon tO use RTl tO Continuum of School-Wide Instructional & Positive Behavior Support
identify students with LD; but decisions (Y ey rsenon
remain unstable (Spencer et al., 2014) dindivduaized

+Systems for Students with High-Risk

* Growing evidence that we can identify
students who need Intensive Intervention
without “wait-to-fail” (Greulich et al.,
2014)

* Evidence regarding intensive and
customized intervention is still emerging
(Kearns & Fuchs, 2013; Al-Otaiba, 2014).

*Specialized Group
+Systems for Students with At-Risk

Secondary Prevention:
Behavior

+School-/Classroom-Wide Systems for

Primary Prevention:
All Students, Staff, & Settings

Wheelock College of Education & Human Development




6/17/19

Legal Advocacy Remains Vital

* Endrew F vs. Douglas County School District

"an educational program reasonably calculated to enable a child to make
progress appropriate in light of the child's circumstances, not an education that
is just a little bit more than nothing.”

Wheelock College of Education & Human Development

Advances in research

Assisting Students Stri

Research has resulted in:

* Improvements in identification oeans ox e [ff]
» Standards for identifying research- - ” "
based practices WR'T'NG \
* Documented effective practices in et s SCI ENCE
teaching: "Ll
 Academic skills OF LE%NlNG |
* Non-cognitive behaviors P i

* Application of research findings across

" ¢
populations j ¥
—-—n e L www.deansforimpact.org
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Obstacles and opportunities
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Lack of Commitment to funded research

National defense
S$738 billion

President’s
Budget
(2011)

a1
Social security
S738 billion T
/eterans benefits | patioga IAdm abos
itural (&S
!

Color shows percent IS — —
change from 2010 % -3 a% 0%
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Public perception
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Parents
Myths About Learning and Attention Issues

YTH

9 . L ind attention issues am
S 88 S0 S0 &0 88 A0 A8 A8 88 frvohing dfferences in bran structure snd funcson
Symptoms iy change aws time, and the right suppart
4% of parents believe: neps Bccress wesknesses. Dt 508 00£30T Make these
Chikiren can grow out of arning disabiities anidc Sl

When it comes to lesrning and attention kssues, trying
harder is ot the answer, Chikiren with these ssues need
targeted and help the
work 0n or work around their weaknesses.

78% of parens believe:
‘Ary child can do well in school If he or she tries hard
encugh

. . "0 Children wih learming and attention issues are as smart as
‘-.‘-‘--“ the typicall and many b
above-average infeligence. There are many chidren who
"" of parents bedieve: e gified and have kearing disabilties. Many schools refer
areless
as
ather children
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Public perception

Educators
‘ 33 and other what
pwptccall @ learning or attention Issue is really just laziness
% of classroom teachers say they are somewhat of not very confident in
61 recommending that a chikl be evaluated for special education for

learning issues

% of classroom teachers in slemaentary school say a significant challenge
70 they face is kack of resourcas neaded 1o provide instruction, relsted
services and support to children with leaming and attention issues

51 % of classroom teachers say they are somewhat of not too confident in
their abilty 10 implement IEP/S04 plans

e g ) nd 108 ot N o sdesaer i s ey, sl mkeation tscher. eod
e ST ot et s A Galece CACIED Bees el roe rces

Healthcare Professionals

66& of healthcare professionals say they are somewhat of not 100 confident
about recommaending evaluations foe leaming issues

7

% of physicians say they almost always ask about symptoms of leaming and
20

anention issues
521 of haalthcare professionals say they feel confident about identifying

attention issues

Doctors who recommend having a child evaluated for leaming and
attention issues say parents follow their recommendation only 54% of the
time

]
0 weh chachen ages 310
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Diminished Community ldentity

Compound annual growth rate, With Understood, NCLD is
revenues, 2009-2013 growing quickly
aNCLD + Understood*

60% r
/
Eye to Eye
404 ,'
NCLD
°
1 @-National Disability Rights Network )
Child Mind Institute Autism Speaks and
‘ = ~Autism Speaks Susan G Komen
_' _____________________________ presented for
CAST Susan G Komen—{ comparison
® @ Learning Ally
20@-Council for Learning Disabilities
40
/] 5'0 \60 $150M

Revenues (2013)
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Inadequate Number of Teachers

Reasons for the shortages:
— Poor work conditions
— Few incentives
— Fewer qualified faculty

— Limited supply of teachers
willing to work in certain
communities

— Credentialing barriers

— Inconsistent professional
preparation

Wheelock College of Education & Human Development
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Inadequate Professional Preparation

Extent of the shortages:

— 49 US States report shortage of special education
teachers and related service personnel

— Special education teachers leave at nearly twice the
rate of general education teachers.

— 51% of school districts and 90% of high poverty school
districts report difficult recruiting special education
teachers

— Ratio of SWD to special education teachers is higher
than ratio of all students to general education teachers

Source: IDEA, U.S. ED, Digest of Education Statistics (2018)
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Inadequate Professional Preparation

Stat_gwide Teaching Gap Currently Filled Primarily Via Alt.
Certification Providers Reflecting Significant Quality Issues

Alternative Certification
Higher Ed Post-Baccalaureate
Higher Ed Baccalaureate

Pct. of teachers certified by
alternative certification
programs graded A thru F
2013-2014

100%
5%’
40% )

75% | 52% 5206 539 “% 50% i
50% - 5%

8% 7% 796 -

87% ___ —
=% | 0% 5 fon 53% 51% 4cqp wRated C ®Rated D ®WRated F
ZERO teachers certified

0% oam - from alt. cert. programs

2 3 o 3 graded

g &8 § g “A” or “B”

commit!v« ‘57::V~B4'~|-Yb‘hﬂ‘\lvr“n"r‘.‘yr.,' » -
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Improving Teacher Preparation

» Establish consistent, practice-
based curriculum

» Focus on core set of practices
(e.g., HLPs for students with
learning and attention issues)

+ Create standard expectations
for induction with assessment
prior to certification

» Develop standards for ongoing
professional development

Wheelock College of Education & Human Development

Why our work remains important: The
Consequences

Students with specific learning % of Students Who Were Chronically Absent in 2013-2014
disabilities (SLD) are Absenteeism rates were higher among students with IEPs at every grade level
(+)

31% ;
more likely than students without »
disabilities to experience high levels 2
of being bullied. 18
16
14
Students with other health 12
impairments (OHI)—many of whom 10
have ADHD—are 8
43% :
more likely than students without )
disabilities to experience high levels 0

of being bullied.* Elementary school Middle school High school Other*

@ Without IEP @ With IEP

Source: U.S. Department of Education, Chronic Absenteeism in the Nation's Schools (2016)

Source: State of LD (2017)
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Disproportionate Impact

% of Students Who Received One or More Out-of-School
Suspensions

13%

12%
1%
10%
9%
8%
7%
6%
5%
4%
3%
2%
1%
]

2011-2012

% of Out-of-School Suspensions

2013-2014

Year
@ Students with IEPs Students without IEPs

Sources: U.S. Department of Education, Office for Civil Rights, 2013-2014 Civil Rights Data Collection: A First Look (2016) and Civil Rights Data
Collection Data Snapshot: School Discipline (2014)
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The Consequences

2013 NAEP Scores

Readin
g Math
Below Basic @ Basic @ Proficient @ Advanced Below Basic @ Basic @ Proficient @ Advanced

Students without 2% | £ 28% 9% Students without
[) disabilities N -
3 g disabilities
8 Students with any type ]
jid
69% 2% 8 Students with any type
o of disability (SWD) 5} of disability (SWD) £
= P
< Students with specific % < Students with specific
learning disabilities (SLD) —2% learning disabilities (SLD) o=
Students without 18% % Students without
% disabilities ! o disabilities
°
E Students with any type 60% ™ o S Students with any type 65%
o of disability (SWD) - o of disability (SWD)
= ps
@ Students with specific 4% @ Students with specific T
learning disabilities (SLD) % 09% learning disabilities (SLD)
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Early Reading Issues and Later Challenges
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and early 40s

and demographic variables.

McLaughlin et al. (2014) found that participants with RD at age 7 were:
* 74% less likely to have attained a high level of education by their late 30s

* 56% less likely to have attained a high
level of income by midlife (>560,000)

When controlling for family educational and economic background

* Impacts of RD in early childhood continue to be felt in midlife.

Wheelock College of Education & Human Development

The Consequences

0,
18%
of students with SLD dropped out in
2013-2014, compared to 6.5% of all

students

205

Average number of students with SLD
that year who dropped out each
school day nationwide

Reasons Students With IEPs Gave for Dropping Out of High
School

Academic difficulty/Poor grades/Not doing
Wi

57.2%

Does not like school/Poor relationships with
teachers, school staff, students

Family needs/Change in family situation

lliness or disability

Other reason for leaving secondary school

5 10 15 20 25 30 35 40 45 50 55/ 60
% of NLTS2 Respondents Who Dropped Out of High School

@ S0 @ OHI @ Alldisabilities

Source: National Longitudinal Transition Study-2, Wave § (2009)
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The Consequences

Young Adults With LD:
Involvement in Criminal Justice System

520/ Stopped by police for offense
© other than traffic violation

3D/, st 957

of young adults
with LD reported
having some type

(o) L of involvement
6 o SRl with the criminal
justice system

i within eight years
1 60/ Have been on probation of leaving high
O or parole school

Source: National Longitudinal Transition Study-2, 2011
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Additional Issues to Consider
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Personalized Learning

Charter Schools

ESSA Related Policy Changes
Pay for Success Initiatives
Development versus Education

Wheelock College of Education & Human Development
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Call to Action
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\WHAT DO WE WANT

EV | DENCE-BAsED <
WHEN D0 WE WAT VT

P\FTEP\ VEER REVIEW

Continue to do high quality
research

Expand advocacy efforts
Innovate in teacher education
Recruit and support teachers

Re-energize our professional
community
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